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Beyond our on-campus provision, our University of Lincoln Academy Trust is raising ambition in South 
Lincolnshire, overseeing two secondary and five primary schools. Our education provision specifically addresses 
regional demographic issues such as Lincolnshire’s rural, deprived and aging population through healthcare 
programmes developed and delivered in partnerships with local NHS trusts. We also address the needs of local 
SMEs through our business provision, 

https://www.liot.ac.uk/
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Our own analysis mapped against EORR risks suggests that this occurs post-16 (with feeder Schools/FE Colleges 
indicating a similar gender imbalance) and this can be associated with perceptions of HE (Risk 3) when students 
are making their post-16 plans, information and guidance to support their ambitions (Risk 2), and as an impact of 
this risk, low attainment at Key Stage 4 linking to limiting choice at Key Stage 5. 
 

Achieving Success at Lincoln 

Indication of risk (3): ABMO students are less likely to be awarded a first class or upper second-class degree. 

Informed by the EORR, evidence from our students surveyed across all under-represented groups cited cost of 
living pressures (Risk 10) as a leading challenge in relation to achieving success in their studies and supporting 
progression beyond graduation.  

For ABMO students, their sense of belonging (making friends within and outside their programme) as an impact 
of Risk 7 (insufficient personal support) was secondary to cost pressures, followed equally by gaps in their 
knowledge and skills acquired at school/college (Risk 1), and ongoing impacts of COVID (Risk 9) impacting their 
learning at university (detailed in Annex B).  

We also know from this evaluation that while students are seeking support interventions (in particular from their 
Personal Tutors) which indicates some level of engaging help to address challenges they may be facing, ABMO 
students are not necessarily accessing multiple facets of that support, which we need to address across those 
targeted activities in this plan. 

Reducing the gap in attainment rates for students from ABMO backgrounds is therefore an ongoing target, set in 
our 20/21 to 24/25 plan. Latest and four-year data confirms that an attainment gap remains between this 
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4. Intervention Strategies and Expected Outcomes 

Intervention strategy 1: Objectives and Targets 

Objective: Aligned with our Transforming Lives and Communities strategic plan, and Teaching, Learning 
and Student Engagement strategy, we will increase the representation within our student community of 
students participating in HE from the most deprived backgrounds to remove their barriers to access. 

Risks to Equality of Opportunity:  Indicated by our data, there is a lower 
representation of new entrants from IMD Q1 (most deprived) compared 
with IMD Q5 (least deprived). This intervention aims to address this by 
mitigating the following risks to equality of opportunity:  

− Risk 1: Knowledge and Skills 

− Risk 2: Information and Guidance 

− Risk 3: Perception of Higher Education 

− Risk 6: Insufficient academic support 

− Risk 7: Insufficient personal support 
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Awarded automatically through SFE, the University of Lincoln 
Scholarship is for UK students whose household income is less than 
£25,000/year. 

All students meeting the 
eligibility criteria will receive 
the scholarship.  

− Increasing access for and 
representation of students from the 
most deprived backgrounds. 

Intersectionally, the Foyer/Supported Housing Bursary is for students 
who come directly from living in a Foyer or other supported housing 
between the ages of 16 to 18. 

Allocated Funds: 

£12,000 (life of plan) 

− Increasing access for and 
representation of students from the 
most deprived backgrounds. 

Intersectionally, the Blackburn Bursary aims to provide extra support for 
students coming to the University who have previously received local 
authority care and are defined as ‘care leavers’, as determined in the 
Children (Leaving Care) Act 2000. 

Allocated Funds: 

£120,000 (life of plan) 

− Increasing access for and 
representation of students from the 
most deprived backgrounds. 

Cross Intervention Strategy: IS3 and IS4 Publication Plan: University’s Annual Accounts published externally. 

https://repository.lincoln.ac.uk/
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  Medical School Admissions – The new independent Medical School will 
focus its admissions process on ensuring wide and diverse access. This 
will be based around personal attributes (e.g. communication, empathy, 
professionalism) rather than relying only on academic performance.  

Costs are included in the 
figure shown above. 

− Increasing admissions from students 
from a wider range of backgrounds.  

− Improving equity for students who 
may have experienced disruption to 
their academic studies.  

Cross Intervention Strategy: IS2.1 Publication Plan: Annual returns to the General Medical Council as the 
regulator of undergraduate medical programmes.  
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Boost That Grade Science – Mar-24 (first delivery)  



 





https://lalt.lincoln.ac.uk/impact-e-journal/
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25/26 26/27 27/28 28/29 

41.0% 41.5% 42.0% 43.0% 
 

 Name of Activity Description of Activity 

Inputs 

(Financial & human resources 
for delivery) 

Outcomes 

IS2.1 (New activity) 

Addressing gender 
imbalance at 
Programme level 
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Intervention strategy 3: Objectives and Targets 

Objective: To ensure Asian, black, mixed and other (ABMO) students successfully progress through their 
studies in line with their white peers. We maintain a firm aspiration to eliminate the degree attainment 
gap to white students completely. This will see continuation of work established in our 20/21 to 24/25 
plan in relation to embedding supporting interventions which enable ABMO students to progress 
successfully through their studies and attain the highest possible degree outcomes. 

Risks to Equality of Opportunity:  Highlighted by our assessment of 
performance, ABMO students are less likely to be awarded a first class or 
upper second-class degree. This intervention aims to address this by 
mitigating the following risks to equality of opportunity:  

− Risk 1: Knowledge and Skills 

− Risk 7: Insufficient personal support 

− Risk 8: Mental Health 

− Risk 9: Ongoing impacts of Coronavirus  

− Risk 10: Cost pressures 

Targets & Trajectory Plan: Halve the baseline gap in degree attainment between our ABMO and white 
students to 6% by the end of this plan – from a baseline differential position of 12.4% (AY21/22). 

25/26 26/27 27/28 28/29 

9.0% 8.5% 7.5% 6.0% 
 

 Name of Activity Description of Activity 

Inputs 

(Financial & human 
resources for delivery) 

Outcomes 

IS3.1 (Enhanced activity) 

Lincoln Equality of 
Attainment Project 
(LEAP) Higher 

LEAP Higher builds on LEAP (launched in 2018/19) which examined and 
mitigated the differential student outcomes observed among minority 
ethnic groups – providing advice, resources and support. LEAP was 
designed to facilitate research-informed and evidence-based changes to 
teaching, learning and assessment practices, and to address the targets 
set out in the 20/21 to 24/25 APP. 

In line with the University’s holistic approach to EDI, LEAP Higher takes an 
intersectional approach to student success. This enables oversight of 
attainment from an inclusion perspective, while continuing to address the 
differential learning outcomes as identified in Annex A.  

LEAP Higher focuses on barriers and enablers to student inclusion across 
disciplines. The approach is evidence-based, drawing on literature and 
data, nationally and institutionally, as well as further internal research to 
explore the lived experience of student inclusion at Lincoln. The latter is 
beginning with a pilot study of Pharmacy, the School with our highest 
proportion of ABMO students and a significant attainment gap. 

Direct Input: 

Staffing Costs 

£168,836 (life of plan) 

− Provide validated measures to assess key 
concepts that are central to student 
inclusion (sense of belonging, student 
attainment
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Medium/long-term – Evaluation findings to be published in relevant peer 
reviewed publications. 

IS3.2 (New activity) 

LEAP Higher Toolkit  

Data from LEAP Higher will be used to develop the LEAP Higher Toolkit – a 
measurement and evaluation toolkit that will enable Schools to better 
identify barriers and enablers to student inclusion and provide validated 
measures to assess these. EGI will promote staff and student engagement 
with the toolkit, which will be used as a springboard for co-developing 
new interventions that will be evaluated in a consistent and robust way. 

Included within IS3.1 − Short term – academic schools engage with 
the toolkit.  

− Medium term – increased sense of belonging 
and wellbeing/mental health among 
minoritised groups including ABMO and 
disabled students.  

− 





https://lalt.lincoln.ac.uk/case-studies/
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Writing Development (WD) offers specialist support and teaching to all 
students, on all courses and levels across a range of academic writing 
skills. They do this by:  

− 1-2-1 appointments help students with dyslexia and ADHD 
understand, plan, and structure their assignments. 

− Workshops include practical tips for dyslexic students on how to 
succeed in their studies and allow a hands-on and collaborative 
discussion regarding the theme. 

− Teaching in the curriculum supports embedding a successful 
intervention for the relevant theme, as well as reach students who 
might not seek this support individually. 

 

 

IS4.2 (Existing activity) 

Libraries & Learning 
Skills 

Maths & Stats (MASH) offer support and teaching to all students on a 
range of maths and statistic skills. They do this by: 

− 1-2-1 appointments – examples include helping students with 
individual support to help them build their understanding of statistics 
and confidently apply that knowledge. 

− Teaching in the curriculum supports embedding a successful 
intervention for the relevant theme, as well as reach students who 
might not seek this support individually. 

Direct Input: 

Staffing costs  

£133,688 (life of plan) 

− Students improve their maths and stats 
skills, which in turn should mean that they 
receive a higher mark in assignments, 
reducing the gap in attainment rates.  

 

 

Cross Intervention Strategy: IS4.7 Publication Plan: For both IS4.1 and IS4.2 Annual monitoring and 
evaluation reports/case studies to be published and disseminated 
internally. For discussion and review through relevant University 
committee structures (including those meetings with SU/Student 
representation). 

Annually: Dissemination into internal Teaching & Learning Showcase 
symposium. 

Writing Development external dissemination through ALDinHE (Association 
for Learning Development in HE) Network and Conference (short-term 
comparative 24/25 to 26/27 study) and paper presentation opportunities 
(subject to acceptance) to annual RAISE conference. 

Short/medium/long-term – MASH publish/present externally through 
SIGMA (Network for Excellence in Mathematics & Stats Support).  

Method(s) of Evaluation: For both IS4.1 and IS4.2 Narrative (Type 1) a questionnaire is sent out after 
each intervention so that services and the support offered can be improved. 

IS4.3 (Existing activity) 

Libraries & Learning 
Skills 

Library Wellbeing – Anxiety 

The Library Wellbeing team are responsible for ensuring disabled 
students and anxious or neurodiverse students feel comfortable and 
confident in accessing library resources to perform better. 

Direct Input: 

Staffing costs  

£75,809 (life of plan) 

− Students feel comfortable and confident 
using the library, leading to them knowing 
how to access and use resources for 
successful study. 

Cross Intervention Strategy: Mental Health Charter 



https://library.blogs.lincoln.ac.uk/
https://www.customerservicesgroup.co.uk/
https://www.merciancollaboration.org.uk/
https://library.blogs.lincoln.ac.uk/
https://library.blogs.lincoln.ac.uk/
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External dissemination through ALDinHE (Association for Learning 
Development in HE) Network and Conference (subject to proposal 
acceptance aiming for 2026). 

Annual impact report University of Lincoln Libraries & Learning Skills ‘Grains 
of Knowledge’ Blog. 

IS4.6 (Existing activity) 

Student Wellbeing 
– Prospective 
Student Work 

All students who disclose a disability via UCAS that falls under the Equality 
Act are contacted by Student Wellbeing in advance of their transition to 
university to discuss the support that they may need.  

This enables early support in relation to transfers of any care or 
accommodation needs they have, as well as establishing PASS Plans, and 
arranging Disabled Students Allowance support to ensure that their 
transition to HE is a smooth as possible. 

Direct Input: 

Staffing Costs 

£272,271 (life of plan) 

− Students declaring a disability are better 
prepared for their transition into university. 

− Social care adjustments and occupational 
health needs can be put in place as required.  

− Students experience a more positive 
transition of support in relation to their 
mental health needs.  

https://library.blogs.lincoln.ac.uk/
https://library.blogs.lincoln.ac.uk/
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IS4.9 (Existing activity) 

Open Access – 
Student Wellbeing 
Service (SWC) 

A central service for student mental health and wellbeing – facilitating 
access to the curriculum for those students with disclosed disabilities, 
including mental health, as well as prioritising the wellbeing of all 
students.  

While growing numbers of students declare a disability via UCAS or upon 
enrolment, a significant number of students don’t recognise their mental 
health barriers and challenges as a disability – many of whom do not 
request a PASS plan. This is particularly relevant to the disaggregated 
groups of disability we see in our data.  

Open access to Student Wellbeing enables the service to support the 
wider student community navigate their wellbeing and mental health 
under the governance of the University’s Student Mental Health Policy. 

Service information structured around themes is hosted on a fully 
inclusive/accessible website, signposted to students and staff (particularly 
those with responsibility for personal tutoring) to assist students (and 
those supporting them) on how/where to access a service. 

Additionally, the SWC have developed a E>4<000300680176>-4<015D01C0>-4<011Ea7m

t33 286.39 re

W* n

BT

/F2 9.92wlhem) 

https://studentservices.lincoln.ac.uk/
https://studentservices.lincoln.ac.uk/
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IS4.10 (Existing activity) 

Student Success 
and Engagement 
Team (SSET) 

For full SSET details (including method(s) of evaluation and publication 
plan) please see IS3.4 above. 

Introduced in 2023 as a holistic intervention, help and support from the 
Team will also directly have an impact on disabled students. 

Direct Input: 

Staffing Costs 

£65,085 (life of plan) 

For full details please see IS3.4 

 

IS4.11 (Existing activity) 

School Student 
Success Lead 

For full SSLs details (including method(s) of evaluation and publication 
plan) please see IS3.5 above.  

In the context of this objective, this will include activities which are 
specifically targeted to those students declaring a disability, however, 
there will also be delivery of non-targeted interventions which are 
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The emphasis of this intervention is for students to receive feedback 
(written and/or verbal) on their work that will let them know how well 
they have addressed the assessment criteria, how they have met the 
learning outcomes and where they need to focus to improve their work. 
Discussion of assessment feedback will also form the basis for individual 
tutorials in Semester A and B of Level 4.  

Semester A of Level 5 will involve assessment seminars to ensure 
students are equally clear around grading criteria mapped to assessment 
outcomes.  

Subject to evaluation and impact of this pilot, plans will be developed to 
map onto other UG programmes. 

annual programme 
management 

− Students become less risk-adverse resulting 
in lower stress levels and
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Intervention strategy 5: Objectives and Targets 

Objective: To ensure students from the most deprived backgrounds successfully progress through their 
studies in line with their counterparts from less deprived backgrounds. We maintain a firm aspiration to 
eliminate the degree attainment gap for these students completely. This will see continuation of work 
established in our 20/21 to 24/25 plan in relation to embedding supporting interventions which enable 
students from the most deprived backgrounds to progress successfully through their studies and attain 
the highest possible degree outcomes. 

Risks to Equality of Opportunity:  Our data has shown that students from 
an IMD Q1 (most deprived) background are less likely to be awarded a first 
class or upper second-class degree than those from an IMD Q5 (least 
deprived) background. This intervention aims to address this by mitigating 
the following risks to equality of opportunity:  

− Risk 1: Knowledge and Skills 

− Risk 2: Information and Guidance 

− Risk 6: Insufficient academic support 

− Risk 7: Insufficient personal support 

− Risk 8: Mental Health 

− Risk 10: Cost pressures 

Targets & Trajectory Plan: To reduce the gap in degree attainment between our IMD1 and IMD5 
students to 10% by the final year of the plan – from a baseline differential position of 15.0% (AY21/22

https://repository.lincoln.ac.uk/
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IS5.2 (Enhanced Activity)  

Connected Support 

Student Success 
and Engagement 
Team (SSET) 
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Targeted 
Engagement 
Priority Marker 

students who are not engaging and enable early interventions to be put 
in place. 

IMD1 students will be prioritised in the early intervention process and 
supported to re-engage with their studies as quickly as possible.  

 

 

 

− Increased attendance and engagement 
(Library & VLE) by IMD1 students 

− Greater awareness of complexity of student 
life and issues impacting the performance 
and engagement of target student group.  

Cross Intervention Strategy: IS5.2 and IS5.5 Publication Plan: Annual monitoring and evaluation reports to be 
published and disseminated internally. For discussion and review through 
relevant University committee structures (including those meetings with 
SU/Student representation). 

2020 Evaluation of EPM Dashboard Pilot hosted externally and longer-term 
will be repeated.  

Medium/long-term additional external opportunities will also be sought 
through related sector networks (including AMOSSHE). 

Method(s) of Evaluation: Engagement Priority Marker Dashboard (Learning Analytics) 

Empirical (Type 2) Evaluation (from AY25/26)  

IS5.5 (Existing Activity)  

Open Access – 
Wellbeing Support 

A central service for student mental health and wellbeing – open access 
to Student Wellbeing enables the service to support the wider student 
community navigate their wellbeing and mental health under the 
governance of the University’s Student Mental Health Policy. 

Recognising the link between the pressures of cost of living and mental 
health and the impact this has on attainment, the University’s Wellbeing 
service offers a range of interventions to support students maintain their 
wellbeing and mental health, as well as online support campaigns 
‘Getting Organised’ and ‘Exams’ which complement wider attainment 
assistance mechanisms across this intervention strategy.  

IS4.9 gives further detail of the holistic support offered by the Wellbeing 
service. 

Direct Input: 

Staffing Costs 

£323,812 (life of plan) 

 

− Students are supported to build resilience in 
managing their workload and assessments to 
reduce anxiety and improve attainment. 

− Students are supported with holistic services 
aligned with their individual mental health 
needs which enables improved engagement 
in their academic studies. 

− Focus is not solely on students’ academic 
needs to ensure social and emotional well-
being. 

Cross Intervention Strategy: IS5.2 and Mental Health Charter Publication Plan: For full context see IS4.9 above 

Annual monitoring and evaluation reports to be published and 
disseminated internally. For discussion and review through relevant 
University committee structures (including those meetings with SU/Student 
representation). 

As a member of AMOSSHE ongoing dissemination opportunities include 
open network communications and annual conference presentation.  

Short/medium/long-term contributions relating to practice and impact 
through a number of network communication channels including 
Universities Mental Health Advisory Network (UMHAN) and Student Minds 
Mental Health Charter Programme.  

Method(s) of Evaluation: Narrative (Type1)  

(New) Dashboards providing ongoing reporting on service users. 
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Sub-total for all costs included within this intervention strategy £937,929 (life of plan) 

Evidence base and rationale (or similar): Activities set out in this intervention strategy are underpinned by the detailed evidence base and supporting rational as set out in Annex B. This 
includes a combination of internal evaluation and student consultation, examples of sector practice and research aligned with the overarching objective to support students from the 
most deprived backgrounds successfully progress through their studies in line with their counterparts from less deprived backgrounds.  

While our financial assistance funding is specifically intended to support the identified student group, the SSET, EPM, Library & Learning Skills and Personal Tutoring interventions 
correlate with our whole provider approach and ethos to support student success and attainment for all students. However, in the context of this student group it is the timing, frequency 
and mechanisms through which interventions will be targeted in order to raise awareness of and access to engage with this support from the earliest opportunity. This provides impactful 
support to these students as they move through the student lifecycle stages of continuation, completion and attainment.  

Evaluation and Publication summary: We will evaluate each activity in this intervention strategy (as set out in the table above) and the intervention strategy as a whole, through a 
combination of OfS Type 1 and Type 2 standards. The results of evaluations will be published through a range of networks (both internal and external) and publications. This will include 
the University’s peer-reviewed, open access and multi-disciplinary journal of higher education, IMPact. 

 

Intervention strategy 6: Objectives and Targets 

Objective: To enable students who disclose a disability to progress into graduate employment or 
postgraduate study in line with their non-disabled counterparts, continuing the work established in our 
20/21 to 24/25 plan. We aspire to eliminate the absolute gap in progression between our disabled and 
non-disabled students, taking an individualised approach to focusing on the development and delivery of 
differentiated support enabling disabled students to successfully progress into graduate employment or 
postgraduate study. 

Risks to Equality of Opportunity:  We have determined that disabled 
students are less likely to progress to highly skilled employment or further 
higher-level study on completion of their UG degree. This intervention 
aims to address this by mitigating the following risks to equality of 
opportunity:  

− Risk 2: Information and Guidance 

− Risk 6: Insufficient academic support 

− Risk 7: Insufficient personal support 

− Risk 8: Mental Health 
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health in relation to progression from 
university.  

Cross Intervention Strategy: IS6.2, IS6.4 and IS6.5 Publication Plan: Overarching annual monitoring and evaluation reports to 
be published and disseminated internally. For discussion and review 
through relevant University committee structures (including those 
meetings with SU/Student representation). 

Case studies published externally.  

Short/medium-term: as a member of AGCAS Disability Task Group ongoing 
and regular dissemination includes open network communications, sharing 
best practice and engaging in challenges experienced across the sector. 

Medium/long-term AGCAS conference presentation of year 2 findings. 

Long-term publication of progress in Phoenix (AGCAS Journal)  

Method(s) of Evaluation: Narrative (Type 1) Student feedback surveys and Focus Groups (to be 
implemented) 

IS6.2 Targeted 
mentoring and 
support 

(New) Introduce a targeted professional mentoring scheme influenced by 
an industry advisory board of employers and alumni. The scheme will 
provide disability training for mentors and will prioritise disabled student 
applications. 

Direct Input: 

Staffing Costs 

£69,235 (life of plan) 

 

Allocated Funds: 

£48,000 (life of plan) 

 

 

− 

https://www.agcas.org.uk/Phoenix
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All students are supported to complete a skills assessment reflecting on 
their current skills confidence; how to articulate this for the graduate 
labour market and provided with the opportunity to see their learning 
gain as they progress through university. This approach aims to ensure 
students have the opportunities to develop a range of skills and are 
supported to articulate these.  

mentoring programme prioritising disabled 
students. 
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5. Whole Provider Approach 

To address the risks to equality of opportunity outlined in our institutional objectives, the University of Lincoln is 
committed to an embedded whole provider approach. This consistent approach to access and participation ensures 
that we successfully deliver effective and impactful activities across the student lifecycle.  

Our Access and Participation plan is one of a number of connected plans and strategies which relate to and are 
underpinned by our One Community ethos. The objectives set out in the plan to ensure equality of opportunity are 
aligned with our University Strategic Plan themes of ‘we collaborate, we challenge, we transform’ and our 
commitment to equality of opportunity is mapped in further detail within our Teaching, Learning and Student 
Experience Strategy.  

Our continuing work with our Students’ Union on building a sense of belonging (through the Student Futures 
Manifesto) for our students similarly reflects our focus on embedding this commitment in all areas of the 
institution, and we hold ongoing membership of the Student Minds Mental Health Charter programme, with our 
first Charter award application in the final stages of assessment. Lincoln currently holds OfS Teaching Excellence 
Framework (TEF) Gold status, awarded in 2023 for delivering consistently outstanding standards of teaching, 
learning and outcomes for our students (this comes on the back of our previous Gold award from 2017). 

Beyond this, our wider Race Equality work and self-evaluation processes have been ongoing since 2017, leading to 
successful application for REC Bronze Award in April 2021. In addition, our Athena Swan project has served as a 
benchmark for our achievements (Athena Swan Silver Award in 2024) recognising the progress we have made 
towards gender equality, ten years on from our first Bronze Award in 2014. These equality, diversity and inclusion 
processes are co-ordinated through the Eleanor Glanville Institute, who are our central department for EDI and 
work in partnership with internal and external stakeholders to deliver the strategic equality ambitions of the 
University, continually driving and embedding this cultural change.  

Our Chief Student Officer has institutional oversight of the APP and is a member of the University’s Senior 
Leadership Team, which, with the Board of Governors, 

/studentfuturesmanifesto/
/studentfuturesmanifesto/
https://eleanorglanvilleinstitute.lincoln.ac.uk/
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are attributed to the hypothesis that students thrive best where learning is individual, and support is easily 
accessible when required6. 

Clear and relevant communication with our students is also an important part of our whole provider approach, and 
we strive to ensure that we utilise digital technology and media platforms which best align with student 
accessibility, preferences, and habits. We recognise that where this is not the case communication traffic can 
become congested and impact on levels of engagement and lack of awareness of support and services. Work 
undertaken by our User Experience team, who work directly with a diverse body of students blogging, vlogging and 
posting about their experiences and top student tips, has been integral in influencing the mechanisms utilised for 
communication. These now regularly include Facebook, Instagram, and X, in addition to the University’s VLE. Other 
additional and complementary mechanisms of signposting are undertaken through personal tutors as well as digital 
screens around the campus promoting a variety of student focused support campaigns – delivered across key 
touchpoints within the annual student calendar. In developing this greater awareness of how students engage in 
communications, this has led to the development of a new student app to act as a single portal where students can 
access information, announcements and news at a time which best suits them, developed and tested in 
partnership with our students.   

Building on how we utilise the student voice to inform positive change, our Student as Producer ethos involves 
students in our decision-
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students begin before they enrol in their first year, and this is key to informing the actions we take ahead of that 
point and the services and support we have ready for when they arrive. While we continue to construct robust data 
sets which provide greater insight into our student cohorts and evaluate practice to inform maintaining 
interventions with impact, we need to ensure that staff understanding of these in relation to their teaching practice 
is timely and transparent. This includes ensuring that as we review and develop our academic experience and 
student policies these need to be informed by and reflect our broader access and participation understanding, 
objectives and goals. By empowering our student-facing staff with essential knowledge and skills, streamlining 

/abouttheuniversity/governance/universitypolicies/studentcharter/
/studentfuturesmanifesto/
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This delivery will encompass both summative and formative evaluations and combine elements of process and 
outcome evaluation.  

− Process evaluation will collect data to explore whether our APP approach and interventions is being 
implemented and delivered as intended, and what the barriers and facilitators to this may be. The process 
evaluation will be used to continually improve our approach and interventions by informing delivery. 

− Outcome evaluation will collect data about the outcomes and effects of our approach and interventions on 
participants to determine whether our strategy and specific interventions are meeting their intended goals 
and outcomes. 

Our evaluation will be guided by our theory of change and therefore a key focus of building this revised plan will be 
embedding this into all our practices. Work will be ongoing to support and develop our staff expertise in utilising an 
agreed model collaboratively with key stakeholders, including staff and students, and where not yet in place, prior 
to the start of any evaluation.  

As above, our key focus will be to use a combination of Type 1 (narrative) and Type 2 (empirical) data, as well as a 
mix of quantitative and qualitative research methods and multiple sources of information to assess process and 
impact.  

As we develop our plan this will be guided by a number of key evaluation questions including: 

− What have been the challenges and successes in establishing our APP approach and interventions? 

− What have been the challenges and successes in implementing our APP approach and interventions? 

− What activities and outputs has our APP approach produced or achieved? 

− What are the strengths of our APP approach and interventions? What is working? 

− What improvements should be made to our APP approach and interventions? 

− Are the intended outcomes being achieved? For whom and in what circumstances? 

− What other (internal/external) factors may be affecting the implementation of actions and achievement of 
outcomes? 

− How have specific interventions contributed to the achievement of outcomes? 

− What, if anything, are the unintended outcomes and consequences (positive or negative) of our approach 
and interventions? 
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8. Provision of Information to Students 

Publication of the plan 

/studywithus/wideningparticipation/
/studywithus/undergraduatestudy/feesandfunding/#:~:text=Tuition%20Fees%20and%20Loans,paid%20directly%20to%20the%20University.&text=*Fee%20and%20repayment%20terms%20are,in%20line%20with%20government%20policy.
https://studentservices.lincoln.ac.uk/life-at-university/money-management-financial-support/?_gl=1*sai6gm*_ga*MzA3NTI5NjgwLjE3MDcyMzE3OTE.*_ga_7W6M247B4G*MTcxNDExNTQ0My4xMDUuMC4xNzE0MTE1NDQzLjYwLjAuMA..*_gcl_aw*R0NMLjE3MDk4MTEzMTEuRUFJYUlRb2JDaE1Jdk1tMTJyTGNnZ01WRXVkM0NoMzNnQXNJRUFBWUFTQUFFZ0l4UFBEX0J3RQ..*_gcl_au*MTQwMTM3MzkwMy4xNzEwODQ5OTMw
/studywithus/scholarshipsandbursaries/
/media/responsive2017/prospectus/pdf/undergraduate/UoL_Undergrad_Prospectus2024_WEB.pdf
https://lincolnsu.com/advice#:~:text=In%20order%20to%20speak%20with,a%20ring%20on%2001522%20837000.
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Annex A 
Further information and analysis relating to the identification and prioritisation of key risks 
to equality of opportunity. 
 

Overview 

We have assessed our performance through an analysis of Lincoln’s overall performance against the wider set 
of OfS access and participation indicators, across the five student lifecycle stages – access, continuation, 
completion, attainment, and progression. This assessment utilised data from the OfS Access and Participation 
dashboard, HESA Student Return and Graduate Outcomes Survey alongside our own internal data. This is 
based on full-time, home, undergraduate students only. Disaggregated data has been utilised in all lifecycle 
stages and indicators of risk to inform the level of aggregation which is most appropriate for each of our 
targets. 

This process has then been used to inform the areas of consideration which underpin the development, 
delivery and evaluation of activities and interventions in relation to this. 

Internal access to this data and comparison of our performance (year on year) is available through central 
dashboards, which facilitate live tracking to view and report on the University’s performance against our APP 
targets and the sector, as well as drill into this detail at a College and academic School level.  

In each of the sub-sections below, which reflect the lifecycle stages, we have outlined the groups which are 
experiencing the largest variances or gaps7 . The data is from the latest available year (2021/22) in the official 
OfS access and participation dataset. We have also considered the data for the longer four-year aggregate 
period as well as the year-on-year performance and our local and institutional context. 

There are eleven notable indicators of risk in Lincoln’s performance. Five of these identified indicators are 
targets in our 20/21 to 24/25 APP. The rationale for which of these indicators has been subsequently 
identified as a target for this plan and the level of aggregation selected for each target is set out below. All 
indicators of risk are monitored internally regardless of whether or not they are a target in this plan. 

 

Lifecycle stage – Access 

Risk 1 – 
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In addition, the data below extracted from our ‘New Entrants % by Region’ dashboard confirms this 
recruitment position – despite the low levels of progression to HE indicated by the TUNDRA data set, in these 
regions.  
 

Top 10 Regions for New Entrants (23/24)  Total New UG entrants = 4453 % of New Entrants 

Lincolnshire 756 16.9% 

Nottinghamshire 297 6.6% 

South Yorkshire 238 5.3% 

Norfolk 204 4.5% 

North East Lincolnshire 141 3.1% 

Leicestershire 148 3.3% 

North Lincolnshire 115 2.5% 

Cambridgeshire 115 2.5% 

Derbyshire 111 2.4% 

Northamptonshire 117 2.6% 

Total 2040 45.8% 

 

OfS Access to HE data indicates the importance of maintaining a focus on this risk to equality of opportunity, 
where students with IMD1 characteristics have the lowest chance of accessing higher education (41%) versus 
their IMD5 counterparts (12%) – see OfS 2022 Associations between characteristics of students below. 
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Weighted average of the distribution of individuals across all the quintiles. 

 

Office for Students. (2022) Associations between characteristics of students. [Online]. Available from: 
https://www.officeforstudents.org.uk/data-and-analysis/associations-between-characteristics-of-
students/access-to-higher-education/ 

https://www.officeforstudents.org.uk/data-and-analysis/associations-between-characteristics-of-students/access-to-higher-education/
https://www.officeforstudents.org.uk/data-and-analysis/associations-between-characteristics-of-students/access-to-higher-education/
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https://www.ons.gov.uk/census/maps/choropleth/identity/ethnic-group/ethnic-group-tb-6a/asian-asian-british-or-asian-welsh
https://www.ons.gov.uk/census/maps/choropleth/identity/ethnic-group/ethnic-group-tb-6a/asian-asian-british-or-asian-welsh
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Data on 13 of 15 of our primary feeder Schools/FE Colleges confirms that these all have a similar make up of 
male to female students, which aligns with the numbers we are reporting.  

In all but one instance, the balance of females outweighs that of males, at its highest by 24.8% and overall by 
16.4% – January 2023 Schools Census (see table below). 

 

Provider Student 
Numbers 

Male Female 

No. in 
cohort 

% No. in 
cohort 

% 

Franklin Sixth Form College 1580 650 41.1% 930 58.9% 

John Leggott College 1500 620 41.3% 880 58.7% 

Wyke Sixth Form College 2240 850 37.9% 1390 62.1% 

Vision West Nottingham College 2020 870 43.1% 1140 56.4% 

New College Doncaster 1430 600 42.0% 840 58.7% 

Lincoln College 1580 650 41.1% 950 60.1% 

Thomas Rotherham College 1450 550 37.9% 

https://www.ons.gov.uk/census/maps/choropleth/health/disability-age-standardised/disability-4a/disabled-under-the-equality-act-day-to-day-activities-limited-a-lot
https://www.ons.gov.uk/census/maps/choropleth/health/disability-age-standardised/disability-4a/disabled-under-the-equality-act-day-to-day-activities-limited-a-lot


   

 

 44 

ONS Health/Disability Group Census 2021 
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In this context of this national data, and the percentage of our new entrants declaring a known disability in 
our data (four year data average 18.9%) this is not an indicator of risk for the University and therefore we 
have not set an APP target against this indicator. We plan to use disability as an eligibility criterion in our 
contextual offer making to recognise the challenges faced by this group of students. We will 

will 

https://commonslibrary.parliament.uk/research-briefings/sn06113/
https://www.liot.ac.uk/
https://www.officeforstudents.org.uk/data-and-analysis/associations-between-characteristics-of-students/about-the-abcs-data/
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In the context of ABMO students our current data (below) indicates a more significant gap for Black students 
(disaggregated) when compared with Asian, Mixed and Other.  

Ethnicity (ABMO v White) UoL Rate 
UoL Gap / 
Proportion 

UoL Current 
Year Gap / 

Diff to 
previous year 

UoL Rate (4 
Year data) 

UoL Gap / 
Proportion 
(Four Year 

data) 

ABMO  67.2% 3.2% 0.3% 67.9% 1.4% 

Asian 69.7% 0.7% 2.4% 71.1% -1.8% 
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Annex B 
Evidence base and rationale for intervention strategies (further detail) 

 

This Annex sets out further detail in relation to the information and evidence we have used to underpin each 
of our intervention strategies and activities in order to mitigate the associated risks identified against the 
objectives and targets set.  

This includes our student consultation (based around risks identified in the EORR) as well as internal/external 
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 ABMO (n=11) Disability 
(n=80) 

IMD1 (n=26) Total (n=117) 

Gaining the knowledge or skills you 
needed to be accepted onto a university 
programme matching your expectations 
and ambitions 

2 (18.2%) 9 (11.3%) 6 (23.1%) 17 (14.5%) 

Having the opportunity to access 
sufficient information and guidance to 
make an informed choice about your HE 
options 

1 (9.1%) 13 (16.3%) 3 (11.5%) 17 (14.5%) 

Feeling unable to apply to university 
despite being highly motivated 

1 (9.1%) 12 (15.0%) 2 (7.7%) 15 (12.8%) 

Impacts of COVID  3 (27.3%) 22 (27.5%) 7 (26.9%) 32 (27.4%) 

Lack of help or support from others 2 (18.2%) 16 (20.0%) 7 (26.9%) 
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Question 5 

What of the following University support services, if any, are you accessing to help address your concerns? 

Fourteen students did not answer this question.  

 

Number of 
concerns 

APP Characteristic Total 

ABMO Disability 
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/media/responsive2017/abouttheuniversity/managementandstrategy/UOL-Strategic-Plan-2022-2027.pdf
/media/responsive2017/abouttheuniversity/managementandstrategy/UOL-Strategic-Plan-2022-2027.pdf
/media/responsive2017/abouttheuniversity/managementandstrategy/Teaching,,Learning,,and,Student,Experience.pdf
/media/responsive2017/abouttheuniversity/managementandstrategy/Teaching,,Learning,,and,Student,Experience.pdf
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Widening Participation and Lifelong Learning, 24(3). pp. 113-139. Available from: 
https://www.thefuturefocus.co.uk/media/lutc3g3r/s6.pdf  

− Rose, A and Mallinson, L. (2022) Teachers’ perspectives on the delivery of transitional outreach activities 
and their potential to raise secondary school students’ Higher Education aspirations during the Covid-19 
pandemic. Journal of Further and Higher Education, 46(5). pp. 695-707. Available from: 
https://www.tandfonline.com/doi/full/10.1080/0309877X.2021.2002281  

− Rose, A. and Mallinson, L. (2023) Student Researchers: A co-construction approach to evaluating Uni 
Connect outreach activities in schools and colleges aimed at raising post-16 / 18 higher education 
participation. FACE: Co-constructing education for all / Student voice Conference, 28-30th June 2023, 
Derby University. Available from: 
https://repository.lincoln.ac.uk/articles/conference_contribution/Student_Researchers_A_co-
construction_approach_to_evaluating_Uni_Connect_outreach_activities_in_schools_and_colleges_aimed
_at_raising_post-16_18_higher_education_participation/25184882  

− Rose, A. and Mallinson, L.  (2023) Student Researchers: Increasing evaluation capacity through peer 
evaluation. NERUPI: Fostering Meaningful Student Voice Conference, 29 March 2023, Online (hosted by 
NERUPI at Bath university). Available from: 
https://repository.lincoln.ac.uk/articles/conference_contribution/Student_Researchers_Increasing_evalu
ation_capacity_through_peer_evaluation/25184885  

− Office for Students. (2022) Attainment raising: A toolkit. [Online]. Available from: 
https://www.officeforstudents.org.uk/publications/attainment-raising-a-toolkit/  

 

IS1.1 – Contextual Offers 

University Compare. (2021) Contextual Offer. [Online]. Available from: 
https://universitycompare.com/advice/ucas/contextual-offer  

The table below shows the proportion of our applicants (for AY24/25) that fall into some of the different 
categories that are typically used for contextual offers (see reference above).  
 

 Category 
% of 

applications

https://www.thefuturefocus.co.uk/media/lutc3g3r/s6.pdf
https://www.tandfonline.com/doi/full/10.1080/0309877X.2021.2002281
https://repository.lincoln.ac.uk/articles/conference_contribution/Student_Researchers_A_co-construction_approach_to_evaluating_Uni_Connect_outreach_activities_in_schools_and_colleges_aimed_at_raising_post-16_18_higher_education_participation/25184882
https://repository.lincoln.ac.uk/articles/conference_contribution/Student_Researchers_A_co-construction_approach_to_evaluating_Uni_Connect_outreach_activities_in_schools_and_colleges_aimed_at_raising_post-16_18_higher_education_participation/25184882
https://repository.lincoln.ac.uk/articles/conference_contribution/Student_Researchers_A_co-construction_approach_to_evaluating_Uni_Connect_outreach_activities_in_schools_and_colleges_aimed_at_raising_post-16_18_higher_education_participation/25184882
https://repository.lincoln.ac.uk/articles/conference_contribution/Student_Researchers_Increasing_evaluation_capacity_through_peer_evaluation/25184885
https://repository.lincoln.ac.uk/articles/conference_contribution/Student_Researchers_Increasing_evaluation_capacity_through_peer_evaluation/25184885
https://www.officeforstudents.org.uk/publications/attainment-raising-a-toolkit/
https://universitycompare.com/advice/ucas/contextual-offer
https://www.officeforstudents.org.uk/media/bf84aeda-21c6-4b55-b9f8-3386b21b7b3b/insight-3-contextual-admissions.pdf
https://www.officeforstudents.org.uk/media/bf84aeda-21c6-4b55-b9f8-3386b21b7b3b/insight-3-contextual-admissions.pdf


https://www.officeforstudents.org.uk/advice-and-guidance/promoting-equal-opportunities/evaluation/financial-support-evaluation-toolkit/
https://www.medschools.ac.uk/media/2918/active-inclusion-challenging-exclusions-in-medical-education.pdf
https://www.medschools.ac.uk/media/2918/active-inclusion-challenging-exclusions-in-medical-education.pdf


https://s33320.pcdn.co/wp-content/uploads/TASO-attainment-raising-typology-and-rapid-evidence-review.pdf
https://s33320.pcdn.co/wp-content/uploads/TASO-attainment-raising-typology-and-rapid-evidence-review.pdf
https://assets.publishing.service.gov.uk/media/5f6389f4d3bf7f723ad68c34/DfE_Review_Educ_and_VET_choices_-_Final_1709.pdf
https://assets.publishing.service.gov.uk/media/5f6389f4d3bf7f723ad68c34/DfE_Review_Educ_and_VET_choices_-_Final_1709.pdf


https://www.skillsbuilder.org/universal-framework
https://childrensuniversity.co.uk/media/1475/learning-beyond-the-classroom-provision-and-participation.pdf
https://childrensuniversity.co.uk/media/1475/learning-beyond-the-classroom-provision-and-participation.pdf
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/childrens-university/
https://www.ucas.com/project-next-generation
https://www.ucas.com/project-next-generation
https://www.ucas.com/sites/default/files/through-the-lens-of-students.pdf
https://www.agcas.org.uk/Knowledge-Centre/b6258e1f-ab7f-4a22-8423-d8400ee163d5
https://www.agcas.org.uk/Knowledge-Centre/b6258e1f-ab7f-4a22-8423-d8400ee163d5
https://www.cfey.org/wp-content/uploads/2018/07/Partners-in-Progression.-Engaging-parents-in-university-access.pdf
https://www.cfey.org/wp-content/uploads/2018/07/Partners-in-Progression.-Engaging-parents-in-university-access.pdf
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IS1.10 – Be Inspired Programme 

In academic year 23/24 the Be Inspired Programme facilitated engagement with 70 different Schools/Colleges 
(bringing over 2,100 students onto campus) across 36+ days. Results from the post-engagement student 
attendance survey captured between Sept-23 and May-24 are below.  

Student rating of the Be Inspired event. 

 
Students’ knowledge of the University before and after attending the event. 

 

 

Students rated their knowledge of the University prior to attending the event (below). 

 

Students rated their knowledge of the University after attending the event (below) which shows a significant 
shift in those leaving with a greater knowledge of Lincoln and about HE. 

 

In relation to the exposure to subject disciplines in a different context to their experience at school, 
respondents focused on how it had informed their thinking 
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IS1.11 – Pathfinders Access Programme 

Lincoln College University of Oxford. (2024). Pathfinders: Lincoln’s Flagship Access Programme. [Online]. 
Available from: https://lincoln.ox.ac.uk/study-here/outreach/initiatives/programmes/pathfinders  

CFE Research. (2023). The benefits of and barriers to collaborative access activity by higher education 
providers. [Online]. Available from: https://www.officeforstudents.org.uk/media/3ad6de14-b501-4b3e-be63-
d77e23e9fffa/benefits-and-barriers-to-collaborative-access-activity-by-higher-education-providers.pdf  

https://lincoln.ox.ac.uk/study-here/outreach/initiatives/programmes/pathfinders
https://www.officeforstudents.org.uk/media/3ad6de14-b501-4b3e-be63-d77e23e9fffa/benefits-and-barriers-to-collaborative-access-activity-by-higher-education-providers.pdf
https://www.officeforstudents.org.uk/media/3ad6de14-b501-4b3e-be63-d77e23e9fffa/benefits-and-barriers-to-collaborative-access-activity-by-higher-education-providers.pdf
https://www.hepi.ac.uk/2023/06/01/gaps-in-outcomes-among-free-school-meal-students-in-higher-education/
https://www.hepi.ac.uk/2023/06/01/gaps-in-outcomes-among-free-school-meal-students-in-higher-education/
https://www.cfey.org/wp-content/uploads/2016/07/The-underrepresentation-of-white-working-class-boys-in-higher-education-baars-et-al-2016.pdf
https://www.cfey.org/wp-content/uploads/2016/07/The-underrepresentation-of-white-working-class-boys-in-higher-education-baars-et-al-2016.pdf
https://researchbriefings.files.parliament.uk/documents/CBP-9195/CBP-9195.pdf
https://researchbriefings.files.parliament.uk/documents/CBP-9195/CBP-9195.pdf
https://www.officeforstudents.org.uk/advice-and-guidance/promoting-equal-opportunities/effective-practice/heppsy-he-can/
https://www.officeforstudents.org.uk/advice-and-guidance/promoting-equal-opportunities/effective-practice/heppsy-he-can/
https://www.hesa.ac.uk/news/19-01-2023/sb265-higher-education-student-statistics/subjects
https://wonkhe.com/blogs/the-four-foundations-of-belonging-at-university/
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Odgers Berndtson. (2022) A sense of belonging: the importance of inclusive imagery and language. [Online]. 
Available from: https://www.odgersberndtson.com/insights/a-sense-of-belonging-the-importance-of-
inclusive-imagery-and-language/  

Sense of belonging is an essential component of the student experience and embedded in our Teaching, 
Learning and Student Engagement Strategy. Visual media, such as images and graphics play a key role in 
conveying intended messages to evoke a desired response, and in turn inform or enhance that sense of 
belonging.  

 

IS2.3 – 

https://www.odgersberndtson.com/insights/a-sense-of-belonging-the-importance-of-inclusive-imagery-and-language/
https://www.odgersberndtson.com/insights/a-sense-of-belonging-the-importance-of-inclusive-imagery-and-language/
https://www.bucs.org.uk/static/c42d7259-5679-4c3a-aa44c439044a15ff/4cc6cb88-3396-46e7-93ac52148b102ddb/The-value-of-university-sport-and-physical-activity.pdf
https://www.bucs.org.uk/static/c42d7259-5679-4c3a-aa44c439044a15ff/4cc6cb88-3396-46e7-93ac52148b102ddb/The-value-of-university-sport-and-physical-activity.pdf
https://www.bucs.org.uk/static/c42d7259-5679-4c3a-aa44c439044a15ff/4cc6cb88-3396-46e7-93ac52148b102ddb/The-value-of-university-sport-and-physical-activity.pdf


https://eleanorglanvilleinstitute.lincoln.ac.uk/action/equality-inclusion-projects/race-equality-project/race-equality-action-plan
https://eleanorglanvilleinstitute.lincoln.ac.uk/action/equality-inclusion-projects/race-equality-project/race-equality-action-plan
https://lalt.lincoln.ac.uk/development-pathways/inclusive-education-resource-hub/
/media/responsive2017/abouttheuniversity/managementandstrategy/UOL-Strategic-Plan-2022-2027.pdf
/media/responsive2017/abouttheuniversity/managementandstrategy/UOL-Strategic-Plan-2022-2027.pdf
https://eleanorglanvilleinstitute.lincoln.ac.uk/assets/downloads/EDI_Strategic_Plan_%282022-2027%29.pdf
https://eleanorglanvilleinstitute.lincoln.ac.uk/assets/downloads/EDI_Strategic_Plan_%282022-2027%29.pdf
https://www.universitiesuk.ac.uk/sites/default/files/field/downloads/2021-07/bame-student-attainment.pdf
https://www.universitiesuk.ac.uk/sites/default/files/field/downloads/2021-07/bame-student-attainment.pdf
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The University’s Eleanor Glanville Institute (EGI) work on a variety of internal-facing and externally-funded 
projects that are contributing to, and under-pinning, LEAP Higher development (i.e. to support student 
experience and success across an inclusive student pipeline in HE). These include:   

− The Inclusive Student Pipeline: Transitioning from statutory education through FE to HE (LiNCHigher)  

− The Inclusive Student Pipeline: Supporting student success into and through HE (LiNCHigher)  

− Supporting Disability Inclusion Across HE and Science Programmes  

− Rethinking Student Sense of Belonging in Higher Education (UoL Pump-priming)  

 
IS3.2 – LEAP Higher Toolkit 

See LEAP Higher evidence base above.  

Toolkit development will be informed and evidenced by the data collection undertaken and aligned with this 
activity.  
 
IS3.3 – Lincoln Education Toolkit for Student Success (LETSS) 

Why we need this Toolkit – within all higher education institutions, there is strong evidence of a differential 
outcome between white students and their ABMO counterparts (as the aggregation of Asian, black, mixed 
and other ethnicity) achieving ‘good honours’ degrees at graduation (2:1 and above). This is known across the 
sector as the attainment gap. UoL has a strong strategic commitment to creating a culturally diverse 
community where different ideas, values and beliefs are acknowledged, valued and respected equally and 
embedded into all of its core business.  

The LEAP Higher Project (above) embodies this position within the institution’s mission and strives to help the 
university better understand its own context-specific reasons why differential student outcomes exist and 
persist.  

Work undertaken in the University’s Eleanor Glanville Institute (EGI) confirms that: 

− A common observation across research into attainment gaps and differential student outcomes has 
shown that there is no single reason why this gap exists and persists.  

− The Lincoln Education Toolkit for Student Success (LETSS) aims to address differential student outcomes 

https://eleanorglanvilleinstitute.lincoln.ac.uk/
https://bpb-eu-w2.wpmucdn.com/blogs.lincoln.ac.uk/dist/e/8583/files/2023/05/EPMD-Evaluation-Report-4.pdf
https://bpb-eu-w2.wpmucdn.com/blogs.lincoln.ac.uk/dist/e/8583/files/2023/05/EPMD-Evaluation-Report-4.pdf
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those students ‘at risk’ of falling behind and dropping out of university altogether or failing to make 
progress in terms of their achievement potential. Undertaken between October 2019, and January 2020.  

− Findings draw mainly on the interview narratives of one colleague in Planning and Business Intelligence 
(PBI) involved in the extensive and prior development of the dashboard itself and for setting up the EPMD 
for use across the period of the evaluation as a whole, four Student Support Advisors externally 
monitoring the dashboards of seven personal tutors recruited from a number of Schools across all four 
Colleges (132 students in total, 73 in the first year of study), and six personal tutors also recruited from a 
number of Schools across the Colleges internally monitoring dashboards by themselves (198 students in 
total, 139 in the first year of study).  

− In terms of recommendations, the enhanced EPMD was considered best monitored externally for the 
purposes of student identification and effective ‘intervention’ and support, given the ‘personal’ nature of 
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In relation to SSLs, it is the individual activities delivered within the School Plans that will be informed by 
framework interventions such as LEAP and LETSS which provide the overarching evidence base informing both 
rationale and development. In this context work undertaken in relation to ToC for each of these sub activities 
will similarly be informed by this wider practice and evidence.  

 

Objective / Intervention Strategy 4

https://eleanorglanvilleinstitute.lincoln.ac.uk/resources/diif
https://taso.org.uk/wp-content/uploads/TASO-report-what-works-to-reduce-equality-gaps-for-disabled-students.pdf
https://taso.org.uk/wp-content/uploads/TASO-report-what-works-to-reduce-equality-gaps-for-disabled-students.pdf
https://hub.studentminds.org.uk/university-mental-health-charter/
https://www.officeforstudents.org.uk/media/e64b9fb2-fa16-498c-819e-8aca308005ab/evaluation-of-the-mhcc-what-works.pdf
https://www.officeforstudents.org.uk/media/e64b9fb2-fa16-498c-819e-8aca308005ab/evaluation-of-the-mhcc-what-works.pdf
http://www.ucas.com/file/513961/download?token=wAaKRniC
https://www.shu.ac.uk/study-here/international/academic-support-for-international-students/the-skills-centre
https://www.coventry.ac.uk/study-at-coventry/student-support/academic-support/centre-for-academic-writing/
https://www.sigma-network.ac.uk/about/


https://www.m25lib.org.uk/events/supporting-students-with-disabilities-in-theory-and-in-practice-event-ref-tg1aspects/
https://www.m25lib.org.uk/events/supporting-students-with-disabilities-in-theory-and-in-practice-event-ref-tg1aspects/
https://libguides.leedsbeckett.ac.uk/your_library/library_disability_support
https://hub.studentminds.org.uk/resources/charter-framework/


https://www.universitiesuk.ac.uk/sites/default/files/field/downloads/2021-07/uuk-stepchange-mhu.pdf
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IS4.7 – PASS Plans 

HE Professional. (2023) 8 benefits of individual learning plans (ILPs) for Higher Education. [Online]. Available 
from: https://heprofessional.co.uk/edition/8-benefits-of-individual-learning-plans-ilps-for-higher-education  

− Effective support plans and timely assistance prevents students from falling behind or leaving an 
institution. ILPs acknowledge that different students have varying needs and builds strategies tailored to 
these preferences, which enhances the overall learning experience.  

− ILPs provide valuable data on student performance and their learning patterns, which has a knock-on 
effect on resource requirements and student retention. This also aligns with the work of our Student 
Success and Engagement Team (SSET).  

https://heprofessional.co.uk/edition/8-benefits-of-individual-learning-plans-ilps-for-higher-education
https://studentservices.lincoln.ac.uk/life-at-university/new-students/wow-summer-school/
https://studentservices.lincoln.ac.uk/life-at-university/new-students/wow-summer-school/
https://www.officeforstudents.org.uk/media/8812/insight-brief-20-meeting-the-mental-health-needs-of-students.pdf
https://www.officeforstudents.org.uk/media/8812/insight-brief-20-meeting-the-mental-health-needs-of-students.pdf
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The Student Wellbeing Centre (SWC) is the central service for student mental health and wellbeing – 
facilitating access to the curriculum for those students with disclosed disabilities, including mental health, as 
well as prioritising the wellbeing of all students by: 

− Advising students/staff in matters concerning strategies and arrangements for teaching, learning and 
academic assessment; policy development and maintenance. 

− Advice and guidance to the University on a range of issues related to access and compliance with 
legislation. 

− Running campaigns and events to support the wellbeing of the whole student population. 

− Managing the University’s Concern for Welfare process ensuring all students are assessed for risk. 
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ePub This file type is typically opened in an application like Apple Books or 
EasyReader on Android. It allows you to take notes, highlight content, adjust 
text and background, and use text-to-speech. 

Audio 

https://www.gov.uk/service-manual/helping-people-to-use-your-service/understanding-wcag
https://www.gov.uk/service-manual/helping-people-to-use-your-service/understanding-wcag
https://www.policyconnect.org.uk/research/accessible-virtual-learning-environments-making-most-new-regulations
https://www.policyconnect.org.uk/research/accessible-virtual-learning-environments-making-most-new-regulations
https://doi.org/10.1080/03075079.2023.2233007
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− Students felt the change allowed them to focus on learning over performance. Among other positives 
students reported ‘reduced pressure, surplus energy, space to breathe, taking one thing at a time. getting 
through the first semester as whole human beings, time to learn to become learners, less peer 
competition, more willing to help each other and Psychological free space’. Increased sense of belonging 
was reported due to more collaborative learning and supportive study culture.  

− Conclusions drawn reflected that this gradeless learning could impact student motivation without 
negatively impacting future academic performance, albeit that investigation had been limited to a single 
study programme that attracted high-achieving students. Future research into education application 
being further encouraged.  

The University’s pilot FeedbackFirst study is proposed for Level 4 students across all UG programmes within 
the School of Psychology in AY23/24. Potential ungrading techniques identified include self-assessment, peer 
assessment, student made rubrics and portfolios, with the exact ungrading mechanisms chosen from 
discussion within and between module teams.  

The 22/23 cohort experiencing usual grading practice will be used as a control group to allow evaluation of 
the trial.  

This longitudinal study of performance will consider self-report and student performance measures to 
ascertain the impact of first year ungrading – while impact will not be fully known until the 23/24 cohort 
graduate in 25/26, initial review will establish whether or not to continue the pilot into AY24/25 and beyond.  

 

Objective / Intervention Strategy 5: To ensure students from the most deprived backgrounds 
successfully progress through their studies in line with their counterparts from less deprived 
backgrounds. We maintain a firm aspiration to eliminate the degree attainment gap for these 
students completely. This will see continuation of work established in our 20/21 to 24/25 plan in 
relation to embedding supporting interventions which enable students from the most deprived 
backgrounds to progress successfully through their studies and attain the highest possible degree 
outcomes.  

Overarching 

− House of Commons Briefing. (January 2023) Equality of access and outcomes in higher education in 
England

https://researchbriefings.files.parliament.uk/documents/CBP-9195/CBP-9195.pdf
https://researchbriefings.files.parliament.uk/documents/CBP-9195/CBP-9195.pdf
https://www.tandfonline.com/doi/full/10.1080/02602938.2021.2024793
https://www.officeforstudents.org.uk/news-blog-and-events/press-and-media/students-from-disadvantaged-backgrounds-less-likely-to-complete-their-course/#:~:text=81.6%20per%20cent%20of%20students,from%20the%20most%20advantaged%20group
https://www.officeforstudents.org.uk/news-blog-and-events/press-and-media/students-from-disadvantaged-backgrounds-less-likely-to-complete-their-course/#:~:text=81.6%20per%20cent%20of%20students,from%20the%20most%20advantaged%20group
https://www.officeforstudents.org.uk/news-blog-and-events/press-and-media/students-from-disadvantaged-backgrounds-less-likely-to-complete-their-course/#:~:text=81.6%20per%20cent%20of%20students,from%20the%20most%20advantaged%20group
https://cdn.taso.org.uk/wp-content/uploads/student-mental-health-in-2023.pdf
https://cdn.taso.org.uk/wp-content/uploads/student-mental-health-in-2023.pdf
https://www.officeforstudents.org.uk/publications/meeting-the-mental-health-needs-of-students/#:~:text=Those%20full%2Dtime%20students%20who,than%20those%20who%20did%20not
https://www.officeforstudents.org.uk/publications/meeting-the-mental-health-needs-of-students/#:~:text=Those%20full%2Dtime%20students%20who,than%20those%20who%20did%20not
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IS5.1 – Financial Assistance Funding 

WONKHE. (2023) The government’s failure on student support is destroying progress on equality. [Online]. 
Available from: https://wonkhe.com/blogs/the-governments-failure-on-student-support-is-

https://wonkhe.com/blogs/the-governments-failure-on-student-support-is-destroying-progress-on-equality/
https://wonkhe.com/blogs/the-governments-failure-on-student-support-is-destroying-progress-on-equality/
https://www.bournemouth.ac.uk/sites/default/files/asset/document/Marcellus-Blog-post-Impact-of-Financial-Support.pdf
https://www.bournemouth.ac.uk/sites/default/files/asset/document/Marcellus-Blog-post-Impact-of-Financial-Support.pdf
https://cdn.taso.org.uk/wp-content/uploads/2024_TASO_Impact-student-support-interventions-learning-analytics.pdf
https://cdn.taso.org.uk/wp-content/uploads/2024_TASO_Impact-student-support-interventions-learning-analytics.pdf
https://www.tandfonline.com/doi/full/10.1080/02602938.2019.1682118?scroll=top&needAccess=true
https://hdl.handle.net/10779/lincoln.25165514.v2
https://eprints.whiterose.ac.uk/151701/3/academic%20libraries%20and%20well-being%20final%20paper%20accepted%20version.pdf
https://eprints.whiterose.ac.uk/151701/3/academic%20libraries%20and%20well-being%20final%20paper%20accepted%20version.pdf
https://bpb-eu-w2.wpmucdn.com/blogs.lincoln.ac.uk/dist/e/8583/files/2023/05/EPMD-Evaluation-Report-4.pdf
https://bpb-eu-w2.wpmucdn.com/blogs.lincoln.ac.uk/dist/e/8583/files/2023/05/EPMD-Evaluation-Report-4.pdf
https://www.ntu.ac.uk/__data/assets/pdf_file/0032/365873/foster.pdf
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Access (2023) Student mental health – why is it important for students and how can universities improve it. 
[Online]. Available from: https://www.theaccessgroup.com/en-gb/blog/hsc-student-mental-health-why-is-it-
important-for-students-and-how-can-universities-improve-it/  

− 75% of students have turned to their university for mental health support, and 59% of students have 
considered dropping out of university with over half the reasons being due to mental health.  

− Students struggling to manage their finances and other ‘social determinants of health’ (housing, money, 
access to healthcare etc.) can contribute to mental health challenges. These difficulties may be 
particularly relevant to IMD1 students. 

 

Progression from HE 

Objective / Intervention Strategy 6: To enable students who disclose a disability to progress into 
graduate employment or postgraduate study in line with their non-disabled counterparts, 
continuing the work established in our 20/21 to 24/25 plan. We aspire to eliminate the absolute gap 
in progression between our disabled and non-disabled students, taking an individualised approach 
to focusing on the development and delivery of differentiated support enabling disabled students to 
successfully progress into graduate employment or postgraduate study. 

Overarching 

− AdvanceHE. (2020) Essential Frameworks for Enhancing Student Success: Embedding Employability in 
Higher Education. [Online]. Available from: https://www.advance-he.ac.uk/sites/default/files/2020-
05/Embedding%20Employability%20in%20Higher%20Education%20Framework.pdf 

AdvanceHE framework for employability places the agenda as an institution wide priority and highlights 
the importance of underpinning principles; inclusivity, engagement, collaboration / literature highlights 
the concern for equality of access if an embedded approach is not applied.  

− Research in the sector demonstrated the benefits of measuring career development using a three-stage 
journey and surfacing these for students: 

Daubney, K. (2021) Careers Education to Demystify Employability. London: Open University Press. 

− 

https://www.theaccessgroup.com/en-gb/blog/hsc-student-mental-health-why-is-it-important-for-students-and-how-can-universities-improve-it/
https://www.theaccessgroup.com/en-gb/blog/hsc-student-mental-health-why-is-it-important-for-students-and-how-can-universities-improve-it/
https://www.advance-he.ac.uk/sites/default/files/2020-05/Embedding%20Employability%20in%20Higher%20Education%20Framework.pdf
https://www.advance-he.ac.uk/sites/default/files/2020-05/Embedding%20Employability%20in%20Higher%20Education%20Framework.pdf
http://www.employability.ed.ac.uk/documents/Staff/HEABriefings/ESECT-3-Embedding_employability_into_curriculum.pdf
http://www.employability.ed.ac.uk/documents/Staff/HEABriefings/ESECT-3-Embedding_employability_into_curriculum.pdf
https://www.agcas.org.uk/task-groups/disability-task-group/137586
https://www.agcas.org.uk/task-groups/disability-task-group/137586
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https://www.policyconnect.org.uk/research/arriving-thriving-learning-disabled-students-ensure-access-all
https://www.policyconnect.org.uk/research/arriving-thriving-learning-disabled-students-ensure-access-all
https://agcasdtg.wordpress.com/2024/02/29/the-buckland-review-of-autism-employment/
https://luminate.prospects.ac.uk/early-careers-survey-2021-careers-advice-and-guidance
https://agcasdtg.wordpress.com/2021/06/03/not-all-disabled-students-identify-as-disabled/
https://agcasdtg.wordpress.com/2021/06/03/not-all-disabled-students-identify-as-disabled/
https://luminate.prospects.ac.uk/employment-levels-among-graduates-with-disabilities
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findings have helped shape a more diverse approach to mentoring and a focus on a specific programme 
for disabled students, including training required for employers involved. It also demonstrates the 
importance of disabled students having disabled mentors.  

Prospects Luminate. (2023). Student recruitment and development in 2023. [Online]. Available from: 
https://luminate.prospects.ac.uk/student-recruitment-and-development-in-2023  

− Research demonstrates student requests for mentoring interventions put in place by graduate employers 
to support transition and retention in the workplace for students with mental health 

Prospects Luminate. (2021). Barriers to placement years for widening participation students. [Online]. 
Available from: https://luminate.prospects.ac.uk/barriers-to-placement-years-for-widening-participation-
students  

− External research demonstrating the lack of connections/perceived lack of connections and the barriers 
this places on work experience access for widening participation students.  

A Theory of Change model has been completed to create a new structured mentoring scheme focused on 
disabled students to complement Lincoln Connect and provide a bespoke approach, incorporating disabled 
mentors or those with experience of supporting disable students transition into the workplace.   

Association of Graduate Careers Advisory Services (AGCAS). (2024) Making employability accessible: a three-
programme approach. Phoenix journal. [Online]. Accessible from: 
https://issuu.com/agcas_00/docs/phoenix_170_social_mobility/6?ff  

Our 21/22 Annual Impact Report shows the impact of targeted initiatives for individual students with 
recommendations made to support engagement. 

 
IS6.3 – Opportunity Fund 

Policy Connect. (2020) Arriving at Thriving: Learning from disabled students to ensure access for all. [Online]. 
Available from: https://www.policyconnect.org.uk/research/arriving-thriving-learning-disabled-students-
ensure-access-all  

− Financial burdens are identified in this Policy Connect and HE Commission, confirming the additional 
challenges faced by disabled students in relation to the cost of living. This can result in students having 
less time for part time work. Additional financial challenges include travel requirements and 
accommodation which can be a barrier/perceived barrier when travelling for an interview.  

− Internal UoL student consultation previously cited that 40% of disabled students consulted with faced a 
financial challenge linked to opportunities.  

− 

https://luminate.prospects.ac.uk/student-recruitment-and-development-in-2023
https://luminate.prospects.ac.uk/barriers-to-placement-years-for-widening-participation-students
https://luminate.prospects.ac.uk/barriers-to-placement-years-for-widening-participation-students
https://issuu.com/agcas_00/docs/phoenix_170_social_mobility/6?ff
https://www.policyconnect.org.uk/research/arriving-thriving-learning-disabled-students-ensure-access-all
https://www.policyconnect.org.uk/research/arriving-thriving-learning-disabled-students-ensure-access-all
https://agcasdtg.wordpress.com/2023/05/31/careers-guidance-tips-for-students-with-adhd/
https://agcasdtg.wordpress.com/2023/05/31/careers-guidance-tips-for-students-with-adhd/
https://luminate.prospects.ac.uk/employment-levels-among-graduates-with-disabilities
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about transitioning into employment or further study which were tailored to them as a disabled student – 
while 6% said that this advice was helpful. 

IS6.6 – School Employability Leads 

The University’s network of School Employability Leads has been developed following internal and external 
findings demonstrating the importance of academic leadership roles to advocate and forward plan their 

https://bpb-eu-w2.wpmucdn.com/blogs.lincoln.ac.uk/dist/e/8583/files/2023/08/V62-3.-Changing-Mindsets-15.06.23.pdf
https://bpb-eu-w2.wpmucdn.com/blogs.lincoln.ac.uk/dist/e/8583/files/2023/08/V62-3.-Changing-Mindsets-15.06.23.pdf
https://www.advance-he.ac.uk/sites/default/files/2020-05/Embedding%20Employability%20in%20Higher%20Education%20Framework.pdf
https://www.agcas.org.uk/write/MediaUploads/Resources/WHN/WhatHappensNextinChallengingTimes.pdf
file://///network.uni/staff/S2/HMcCarron/Downloads/hecsu-research-exploring-hesitant-students-perceptions-of-career-planning.pdf
file://///network.uni/staff/S2/HMcCarron/Downloads/hecsu-research-exploring-hesitant-students-perceptions-of-career-planning.pdf
https://bpb-eu-w2.wpmucdn.com/blogs.lincoln.ac.uk/dist/e/8583/files/2023/08/V62-3.-Changing-Mindsets-15.06.23.pdf
https://bpb-eu-w2.wpmucdn.com/blogs.lincoln.ac.uk/dist/e/8583/files/2023/08/V62-3.-Changing-Mindsets-15.06.23.pdf
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of relevant activities and self-reflection with an overall aim of enabling students to be confident in their career 
direction, skills articulation and understanding of the entire recruitment process.  

− Findings confirm that overall, the Award was credited with building and increasing student confidence 
when applying for future positions in or outside of education. Graduates particularly, said the skills they 
had developed, along with the confidence it gave them, had definitely helped them to secure their initial 
graduate role. Student Completers also highly valued the skills and confidence the Award had given them 
and were already putting them into practice and seeing the difference they were making. However, the 
Graduates did point out that the Award probably had a shelf-life and that after four or five years they 
would no longer need to draw on what they had learnt from the Award when applying for new positions.  

− The Award had also made the Student Completers and the Graduates more aware of what employers 
were looking for; that they want prospective employees to have more than just a good degree. However, 
some did note you get out what you put into the Award and that to be fully effective it needed to go 
alongside other career development activities that are ongoing and progressive. It was seen as a “solid 
foundation” on which to develop further skills and engage in extra curricula activities to ensure 
participants remained attractive to employers. All the students and graduates that took part in the focus 
groups said they would recommend the programme to other students. 

Career Readiness Enrolment Questions  

− Career Readiness questions have been added to the enrolment process from 21/22, which can be 
monitored on a shared dashboard site, allowing for tailored interventions aligned to career confidence. 
For example, 24% of disabled third year students feel ready to ‘apply’ for their next steps, compared to 
18% of all third-year students. Furthermore, for disabled students this has had a positive move from 
second year (18% ready to apply) to third year (24% ready to apply). This shows a positive direction for 
current disabled student career confidence levels.  

− In 21/22 57% of disabled students had gained work experience compared to 65% in 23.24 showing a 
positive trajectory for access to work experience. This compares to 68% of all students and therefore 
shows some further work to do to increase work experience access.  

 

IS6.8 – Embedding Lincoln for Life Skills 

Theory of change mapping has been completed for the Skills Programme (based on TASO model). 
Curriculum sessions: Internal UoL Data Analysis from 20/21 

− Data from curriculum sessions delivered to third year undergraduate students in 20/21 shows student 
interactions and the number of sessions delivered to each school have a positive correlation to a 
reduction in progression gaps.  

− All schools with a progression gap higher than 6 had lower student engagement: (high priorities as 
indicated on the dashboard) had an average of only 10 students per session and an average of 2 sessions 
delivered for final year students.  

− Schools with a negative progression gap had higher student engagement: Those schools with more 
disabled students entering grad level than non-disabled had an average of over 20 students per session 
and an average of 9 sessions. Furthermore, the school with the highest engagement was Life Science 
(over 500 student interactions and an average of over 80 students per session), which had a -1.7-
progression gap.  

− This could indicate that the higher reach for careers education in the curriculum has a positive impact for 
disabled student’s progression. Therefore, the recommendation would be to continue to deliver careers 
education across the institution with a focus on increasing reach. This matches the university KPI which is 
working towards 50% engagement with embedded content and the continued roll out of the Career 
Readiness Programme and PGT Horizons. 
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